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Tproughout-meet of thisocentury there has been increased
e

concernrove the impact of the mass meda as an agent of
.

soaializ.ation that, supplants, in part, the influence ofthe

family, school, and church; Focusing first on chilareWs

literature and then on the motion picture (Bogart, 1972;,
t

Maccpby, 1964), interest shifted, in the 1950s to the medium

of teleVisione which was expanding at an almost., unbelievable

.

pace. It was apparent thht television, unlike the movies,

would be available to children dayand night with the simple

turn of the dial. ,,And visual-audio, display -- with the great

variety, of stimulation that it might present thought

especially compelling to the human being. .Calle for programming

e

that would fulfill the hope for the-medium-as a positive

instrument in, society. began aimost immediately, Although
e

they sometimes were answered, teleyision frequently lacked
0

the,overall quality that was hoped for and from the beginntng

contained a high inW.dence of aggressive and vielent,adtion.
4 .

Such Content quickly-attracted-et:he attention of educatois,

paren,is r
and researchers from various disciplines. An urgent

need was felt to investigate the possible, detriMenthl effects

o-
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Of violent programming, and this effort'consumed sizable

time and resources. Little ef'f'ort was expended
k[

hand, an, delineating positi_ve social contbnt or

, on the other

pe_influence

that th-i medium might have in inculcating, socially desirable
A L

behaviors and 'attitudes: As a resultliblatiyely little is

known =today about this very important aspect of the medium.

It is interesting to note in, pa ihg, a more general

reason) toot for the lack of knowledge 1 2 the area. Overall,

man' s inclination to do good has not captured the curiosity

of researchers to the extent that has his penchant to do evil.

Thus, emphasis largely has been placed on ghat should not be.

done rather than on!what should be done (Maccoby, 1968).

Only in the last decade or go has ac,.subtle change occurred,

bringing, with it bitter underStandihg of the development and,

1
elicitatipn of'positive behaviors (eig., Wispe, 1972).

Although all the factors Underlying his shift are not clear,

one might suspect that in viewing a troubled world; researchers

turned'toward a more direct examination of the,alternatives

0;

to antisocial;'aggressive\and violent strategies of human
t

interaction.

z

Our own work-over' the last few years concerning the influence

of entertainment television on childrenhas focused primarily on

tryihg to find out more about the medium and positive social

Imhayior. We have examined whether, how much, and what 'kind of

positive examples Are presented to children ©v and how they might

'affect the young (e.g., $-Prafkin, Liebert & Poulos, 1975). Among the

c.
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0. spool is projects has been a ollabOrative effort to design

brief 'television messages for children that 14e believe

serves the two-fold purpose of both presdnting beneficial

ldssons, and demonstrating the value of Collaboration between

("4

child researchers and those involved in the production of
% .

programming. In painting :a picture of this project, we wbuld

first, like to briefly,describe our overall framework.

Conceptualizing Media Influences: .Ohservati8hal Leain

An analysis of the effects of-exposure to televiiion

enteitainment can be appr oached from different vantage

points, but we believe the mast useful Eitarting point is with

the basic theoretical concept of observational learning,

Observational .learning inVolves those changes brought ,about

, .

in, one person's (the obserVer's ) behavior eS a result of

, exposure to the actions -of others (the models),either directly_
I

. or symbolically through'books, films, television, and the

4
.

lice. That children learn much about the world observe-
.

tionally need hardly be argued; from tie adult's point of
cr,

viewperhaps one of the most endearing Characteristics of the

0

yong is that they watch and imitate us. In'the laboratory,
. ,

th,prbcess of observational learning has been demonstrated
. ,

.
,

\-, k

for, many different behavior: -- fir ekample, the-
, .Q

of language' (e:g., Bandura and' Harris, 1967; Liebert, Odom,
0

111211, and Huff, 1969) of general rules (Zimmerman and

Rosenthal, 1974), and of social behaviors such as sharing

( e.g., Bryan and London, 1970; Poulos, and Liebert, 1972).

4



The three stages of observational learning

How exactly does obserVational learning take place? We

-4°e

.
a

Conceptualize the process as involving thr e major stages
a

(cf. Liebert, 1972, 1973): exposure,, amisition, and acceptance.

For observation4 learning to occur the observer must

a,'irst be exposed' to the specific acts or modeling cues embodied

in someone else's behavior. True, exposure.obviously involves

an active element; thep child must attend to the model's action

in the. particular setting.

Exposure to a?behavioral .exaMple,,d0-0 not, however,

assure learning. The observer may simply fail to comprehend

or process what isobeingshown. Then too, modeling cues

May be misunderstood 7- in which)case something is learmad,but exactly
0

what might-Vary froth child to child in idisyncratic ways.

o

,When we discuss what-is being learned, we are talking about

acqusition, the second stage of observational learning. The

study of aaquisition processes, indluding comprehension,
. ,

4 . \ .

interpretation, aft-d4torage, has begun to enjoy a central

role in the work of researchers concerned with the larger
. .

c'

phenomena of obseryational learning. and it is an impartant

.k6y to the often remarkably complex and sometimes subtle

effects of television. f
,

,
,

The third and final stage of observationhl learning is

aasamEaL does a child, having been exposed to modeling cues
,

P ,5

,
and having`pxtracted information from them, now accept and

asdimilate.the distilled content as a guide for her or his

own subsequent, actions?
a

;) 11 0 a) 5
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Acceptance, cif course, can take many forms. The simplest
9

(and perhaps least common) manifestatiOn of"acceptance is

to directly imitate or copy'Whatone has seen or, obversely,
°

to explicitlyavoid performing alarticular modeled behavior

(that is, direct counter-imitation) . ,The farmore likely

and complicated acceptance effects Which occur in observa-
.

tional learning involve gpneraliatiohs'on'oconceptuardimen-

sions as well 'as doncrete ph'ydical, ones. That is, we find .

imitation or counter-imitation along broad Classes of behaVior

that are related to the original modeled situation.
o

Planning the Prosocial :2221
a

O

The projebt that we are describing today began when the

communications branch of.a large Protestant denomination,

the United .Methodist.Church, approached us with the question:

What positive stepi canbe taken to improve children's

television? 'After consider'able discussion, it became

<cleat that production of actual television fare for'broad-

cast use was ideaf. Here we could involve the research team

in a product Which would be seen on:the commercial airwaves,

the sucCes's of which would demonstrate that presocial

'° vision could be effective and that the researcher did indeed

have something usefzil to contribute to the broadcaster. The

gener,41 plan Oalled for our assuming considerable responsibility

in deciding the exact nnturn of the programmin"Tand in ()Yalu-

J d)
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acing it during production. Script' writing., shooting of the
'd ,

scenes, and the technical aspects were carried out primarily

by 'production People, with--our consultation.
..,5%

0

We elected to make 30`- second public service announce-

ments commercial -like spots, a certain number"of,

which broadcasters are obliged to sire) We envisioned each

spOt as presenting an interpersonal conflict that could
. )'

1.)4docisnot--\rmatinaggression and/or violence.

Instead, the television peer models were to a6t in a cooppre-
.°

tive way that laadstO a solutiOn-satisfactory t'o pattie's.

This theme, that troublesome interactions den be satisfactorily

settled by positive means,. was chOseno because it is inherent

in ,much human interaction throughout the lifespane

laiar principles and their translation, In clesignErlIg

these short messages, we dre'W cn manyconcepts. Some f

the decisions made can be singled out as particularly central',

ror example:

1. The same basic theme is presented in

Much basic research on observational learning
%

even quite tyoung children can abstract\underlying prinqiOles
C 3

from the behavior of others, and then apply thse principles

all of the 222.1

suggests that

in new and diverse situations (e.g.e Liebert and 6w6nson,
_.) . ,

1971; Zimmerman and Rosenthal, 1974). Thus, the successful
\)

. ,

practicerof cooperation was to be presented in .all .3 stories,,

s
c ,, .varying. across situations, ettings, and models. _I,n th./sqway,

generalization was built in rather than merely hoped for.
C, 3

U. 1.)
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2. Situations were chosen so as to optimize immediate,

Epai2zi4Lza and understanding 12,Vphild viewers. Wi'reasoned

that puch presentations are likely to capture andehpld attention

and are likely to facilitate learning (cf. Lesser, 1970).

Establishing relevancy iMmediately is als important because,

30 seconds is inadequate for a gradual setting of.the conflict,
O

'S. An emphasiS was 324secron physical action. There

was complete agreement that action is one of ,the important

elements in Capturing the young child's attention. We shad

0seen this in our own work inanalyzing attention to television

progrpmming, and reports from researchers involved with

Sesame Ztreet concur-with the finding. For exposure as brief

as 30 seconds, we reasoned that it 4g3at be particularly

critical to capture attention in the beginning, and so all
1

of the spots start with' relatively high action.

4. Ve2bal stateMents are used to complement action and*0
explicate both the conflict. and solutiOn.anr.,....c mwmarm Eamorg :.=x Label n4 the

positive behavior to which viewer are being exposed has
f.

-been shown repeatedly t* facilitate both learning and general

isati n of the 'lesson (e.g., *ebert and Allen, 19.67 Liebert,

Hanratty and Hili, 1969).

5
8

The positive consequence of the modeled behavior is
mewls C7MMOIEM9 woWS¢GIN EEM6I0

accentuated. An enormous number, of experiments have, now

shown that acceptande of a model's behavior is greatly facili-

tated when positive outcomes result, that is© when vicarious

reward i4 part. *f%the observational learning anperience

Thus, all of the spots cooperation leads to obvious
ti

satisfaction for the peer exemplars, They are smiling,

enjoying their games, or satisfied nth ticeir work.

0
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Using these and .'her guidelines, .several poten4a./.
)

%,
.

storylines'were conceptualized, scripted,' and 'put into story-

Soard-form. The sttoryboards thus'cieated-providedids a basis

for recommending the filming of two of the spots and for cbm- .,
. .

plqely rejecting one of them; A 'more appealing' script was
,,

.. .

'Written fore the third spot, and the three, spots-ereethen-,..-
.

. .
.

-.proauced in a relatively finished form such,that evaluation

2. could begin.
o

Evaluating- the Spots -2

Stratet Evaluation of cfaldreWs reactions to,

television'programs designed for.them has beenothe exception

rather than ,the rule. Series pilots, which yield measure
. ''

,.

-

of a program's appeal before a largvommitment is made,
'

I

are often aired for adult shows, but rarely for childreh's

(Lipbert, Neale, & Davidson, 1973). Testingf of course,
,

°lies at the heart of our work.
°

Our research effort specifically involves three
0

seiarate prongs :that follow directly from our theoretical

model 411 f observational laarnig. We evaluate the spots for

the attraction 'they hold for youngsters (exposure), t* clarity
.

with which they convey the intended message (acquisition).,
, 0

.
.

and-pvertchangeb,they produce in attitudes or behavior (aCcep-
c

tanoe). Within this frNiomforkour strategy involves testing

each promising spot idea in a rough film version and'alt'ering

it'; according Ito the results f this first', fornlative redearcii;

then we re ..test to see if tiie alterations have been effective;
6 '

0

6 op

9

3
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final version ls proauced only'afp.er all test results are
0

o satisfactorysatisfactory,, TAe original spotS' have fared differentally -'
...

. a
-, - %

throug4thib prOced!are but''ple success of, the strategy° can be

illustrated by describin4.the research on The Swing, a spot
, ,n

that was first aired on network teevision.in I4ay, 1974, and
,

,

\ .has sinte,appeardd on all three mar networks and numerOus
. . . , ,

independent stations. ° ,

The-E2Ala opens with a boy and girl, approximately 8' to
tr,

. 0 -

10 years of age, running across a field to reach a swing on

a playgroUnd and beginning to struggle over,itl-each'folaim-

ing first gig ts. After a moment during 14tich battle seems

.inevitable, ore of the youngsters produces the insight that

they should t ke turns and; significantly for the example,

suggests that- the other child 0 first. The last seconds

ahoW each of the children taking her or his turn, joyfully
.z

swinging through the air'with the help of. the other. -In the
-

backgroUnd an adult is pushing a,youngstisir on axlother swing,

providing-a slightly different example of positive social
r.

behavior.

Overall research on this spot involved initial tests of

attention, comprehension wild acceptance -- slight revisions°

to increase dramatic and esthetic appeal and then final

°tests of attention and comprehension. willidescribe what

we consider our major evaluations.
/

Ex osure self-controlled attention. The

powe th hold attention was undertaken by inviting 4- to

9- year -bid boys and girls (our target audience) 'to.watch regular

0 .(/

television entertainment 5rogramming in Derr laboratory..

O
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The material viewed was,altere slightly so as to be inter-.

Tupted%by The Swing and commercial spotS that we had selected.

To control for possible artifacts, half or the children

watched one show and half another; the location of The aka

within eacht'also was Systematically rotated.

While the ,childrenpat&hed television, a conceale

videotape

and this

children

camera was used to monitor and record their ftces,

information was multiplexed with the material the
o

adtually-watched"to produce a split screen recording.

Thereafter,. pairs :)f

taneously rated the

to any bit

'These data

Swing with two Othei spots for product commercials. Our

trained Observers sep'arately but simul-

amount of attention that each child gave

shown on the video record

a direct comparison of The

of programming, as

allowed Us to ,make

results showed` that The 'swina more effedtively captured

the attention Of the full range g children for'Whom it

Tea, intenaed; it is not simply that the other two spots

were watched less'(although on the average they were) but

rather that.-- probably unknown to their creators.

other spotS successfully reached only a sib -group

1111111.71M the

of their intended audience, (See Figure 13, The prosooal

22117 in contrast, not only did-not turn children away but

appeared to interest them uniformly when presented in the

way in which It would appear on broadcast television, a4a.inst_

the background of entertainment shows and product commercials.

1125uisition. The purpose of evaluating acquisition
0

. .

simply is to ascertain that children do indeed understand the

lesspn being presented. Our measure consisted of showing

1112pwing on a television monitor to 44;- to 9-year-old children
A ii 0 i I

Z.1



and interviewing them about its conteht.- %/aa ncioofigavy

from our point of view, that the specific dotting 0.2 tear) 51Dop

aS well as the primary message, be understood. Younote=

thus-were asked to(A-raite the cost important thing about' tho

story, thelocation and activity depicted, the aotual o6n0Ucto

and the resolution of the

averaged ple with a range

tiohs, Figure 2 shows the

fore ch question asked.

for.another potential spot

problem. .9verall

of.11$ to 106% for

average. percent

It also shows the

(56% verall) Tin

comprehensioz

:the various quoo

g co'roct anm7am3

averacle ofnmprohonnien

aa'L22-22; m2a1 or

thEs eyaluation we recomnIended a re-shooting 62

The .coramercial spot in Pigure- 2, is a children's

duet commercial that, lite our 'spots; contains

8veralleotpreh nsion war, 67%.

striking evidence fog'' the need

understanding by youngsters of

Cho opEA0

goml

oto-sfyline,d

These,latter results pymnIZIO

for adequate evaluation ©2

even the vAry'short messngos

that are pr6sented on televi ion.

Acceptance, To evaluate the effects The,Swnq on

behavior, boy,? and girls fret the second and foUrth goE-3 ex>

a public school Were given the opportunity to view twioo oon-
.

secutively either The Swing or one 2 two chi;(a)roneo

cials. They than played a game in which they cOulcl on=

points in.:order to win a prize; the larger the nulciabo ©2
I,

points, the bettor the prize, The.game waa designed so that

cooperation dould facilitate. both childr6n ciarwinu pontoo
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T.1:6 choice was 'thus to &ooperate'for mutual benefit or

"fight it out" to assure ne's own positive outcome, a
7

choice not unlike the oaf faced by the ex mplard.in.The

The mean, number of Seconds' cif cOoperationand competition

was calculated for Children who saw The Swing and for those

who saw the commercials,.) (See Figure 3). 'Th. Swing group'

cooperated for an average-of 151 seconds and,competed?for

12

an average of 146-seconds; youngsters who.had viewed comer-.

cials cooperated for 89 seconds and competed for 207 seconds,
0

on"th average. Watching The Swingclearly made,cooperation

a more likely outcome.:

A Final 'ESZEEE-.

Using the identical model and strategy, we are now

testing another version of the ,spot mentioned earlier (min

Can i a l l a k ) , as well as a, completely mew- third spot. This
S.O

report, then, is a provess report, rather than 'a definitive

statement. dvera13:, though, we believe that the framework

that we have adopted' is leading to'yaluable information about-'
Lthe effectiVeness of the spots,'and that it is a viable

model forothe prcduction and evaluation of the whole range of

television'programming for-children.

p

.:1) I) i



References

O

13.

Bandura, A. and Harris, M. B. Modification of syntactic

.style. Journal of azaiseatl Childpanology, 1967,

4, 341-352.

Bogart? L. -Warning: The Surgeon General has determined

that TV violence is moderately dangerous to.your /

child's mental health. Public clialal Quarterl,

1972, 36, 491-521.

Bryan, J&H. and -London, P. Altruistic behavior' by children.

Psychological Bulletin, 1970, 73; 200-211.

Lesser, G. S. Designing a prograM for broadcast television.

In F. F. Korten, S. W. Cook and J. I. Lacey (eds..) ,

Psychology and the problems of 22212ta Washington, D.C.:

American Psychological Association, 1970.

Liebert, R. M. Observational learning: Some soCial appli-

cations. In P. ,L Elich (ed.) Fourth western symposium

on learning, Bellingham, Washington: Western Washington

State College, 1973.

Liebert, R. M. Television and social learning: Some rela-

tionships between viewing violence and behaving aggressively.

(overview)'. In J. P. Murray, E. A. Rubinstein and G. A.

Comstock (eds.) , Television and social behavior. Vol.

II: Television and social learning. Washington? D.C.:

U. S Government Printing Office, 1972, 1-42.

Lieberte R. M.., an,Allen? M. K. The effects of rule structure

and reward magnitude on the acquisition and adoption

of self-reward criteria. paz2h2LIELEEL Retorts,. 1967,

21, 44a -452,



14

Liebert, Hanratty, M. and Hill? J. A.. Effects of

rule structure and training method on the adoption of

a self-imposed standard. Childtevelopment, 1969, 40,

93-101.

Liebert R. M., Neale,"J. M., and Davidson, E.g. The early

window: 'Effects of television on children and

New York: Pergamon Press, 1973.

Liebert, R. M., Odom, R. D. Hill, J. H., and HI.Iffu R.

Effects of age and rule-familiarity on the producttidn.

of modeled language constructions. amlartmaliAL

Psychology, 1969, 1, 108-112.

Liebert, R. M., and Swenson, S. A. AbFtraction, inference, and

the process of imitative learning.-,_2=10221221521Psych-

ology, 1971, 5, 500-504,

MaOcoby, E. E. The development of, moral values and behavior

in childhood. In J. Clausent(ed.), Socialization and

society. Boston: Little, Brown, & Company, 1968.

Maccoby, E. E. Effects of the mass media; In M. Hoffman

and L. Hoffman (eds.), Review of child'deVelopment

'research. Vol. I. New York: Russell Sage Foundation9

1964.

Poulos, R. W., and Liebert, R. M. Influence of modeling,

exhortive verbalization, and surveillance on children's

sharing. Developmental itycholosa 1972, 6, 402-40'8,

Sprafkin,J. N., Liebert, R. Mdl.and Poulos, R.W. Effects

of .a televised prosocial example on children's helping.

Journal of Experimental Child Lscizotc. 1975, in press.

rs

0.1



Yp

/
ylspe, J. G. .Positive for of sok.W. lAoehavior:

Journal -of social IesueS, 1972, '28 1-19.

O

li

O

15.

An overview.

ZimmerTan, G. J and Rosentpal, T; L. Observational aearrting

of rule7governed behavior by ZEZEL1212:11-41

a

Bulletin, 1974, 81, 29-420 ',

ti

n.

1,0

5



o..

'S

va,

am
pilm

..

nonnom
m

m
am

om
m

.0.10

an..am
oim

arm

A

N
IN

E
N

IN
IM

O
M

M
ilm

E
M

IIIE
N

O
IE

R
M

a
M

E
IE

M
N

.
M

IW
IM

m
E

M
.

m
m

E
M

IIM
E

M

m
m

anm
M

IM
m

m
ilm

s

nago.m
.m

.

1W
E

E
M

N
a

M
IN

15'

M
1111117110.

1=
1

111111.1W
W

1

M
N

IM
IN

E
M

nom
m

E
N

IM

E
M

N
E

.P
.W

.

414
'

II
S

111=
'6411

^^.
4%

.
0,

0
"

,
4-

T
.. a

a



tw 1
mmmilmi

wo,

it 111111111111111111111111111111111111111111 ,

111111111111111111111111111111111111111111111111111

= 1111111111111111

1111111111111

1111111111111111111111111111111111111111111111111



v4,
F
i
g
u
r
e
 
3

T
he-w

ing

C
opm

erclal Spots

C
ooperation

C
o

A
petition

h
e
 
m
e
a
n
 
n
u
m
b
e
r
 
o
f
 
s
e
c
o
n
d
s
 
t
h
a
t
,
c
h
i
l
d
r
e
n
 
w
h
o
 
w
a
t
c
h
e
d

S
w
i
n
g

a
n
d
 
c
o
m
m
e
r
c
i
a
l
 
s
p
o
t
s
 
c
o
o
p
e
r
a
t
e
d
 
a
n
d

c
o
m
p
e
t
e
d
 
i
n
 
a
 
g
a
m
e
 
,
s
u
b
s
e
q
u
e
n
t

t
o
 
t
h
e
 
v
i
e
w
i
n
g
 
e
x
p
e
r
i
e
n
6
6
.


